TIPS FOR THE MAINSTREAM
Attention

· Class size is crucial-Classrooms that are too small or over-crowded can be chaotic and very disorganizing

· Seating arrangement

· Buddy system-Seat children who need help near positive and supportive peers

· Seat children who need extra help near the front of the room to make it easier to provide them with extra gestures, directions, etc.

· Children with sensory processing challenges need to be sat where there are the least amount of distractions between them and the instructor 

· Children who need to move in order to stay regulated need to have enough of their own space to do so (however, don’t single them out)

· Think about the level of stimulation in the classroom and how this effects your students at all times

· The entire class may benefit from Sensory/Motor breaks
· Sensory stations within the classroom can greatly benefit many students

· Activities that are experience-based and meaningful will hold the attention of all students more consistently

· Multi-sensory activities will reach children with a wider range of learning styles

· Allowing children to work in non-traditional positions (standing/sitting on the floor) may allow them to use less energy regulating themselves and more energy on the activity

· Keep lecture type teaching very short

· Supplement with visuals, gestures and affect

· Use high affect to redirect children back to your instruction

· Break up into smaller groups to work on long projects
· Provide different activities to support the different levels of abilities in your classroom (Differentiated Teaching)

· Praise and reinforce appropriate behavior/Down play inappropriate behavior

· Use high affect responses to reinforce behavior you want to see again

· Ignore, or respond with no affect, to behaviors you don’t want to see again

· Remember children are reinforced by attention-positive or negative

Facilitate participation in activities (for children who need extra support)

· Encourage children who need extra support to raise their hand, answer or ask questions.  Don’t allow them to sit passively

· Ask questions to bring these students back to the activity

· Allow these students to participate in the presentation of the lesson

· Increase hands on activities
· Use visual rewards for participating

· Praise frequently for participating

Modify instructions

· After giving directions to the rest of the class, summarize the directions using less language, slowing down and emphasizing key words, and using gestures and visuals to support understanding and independence

· Break tasks up into smaller steps to support attention, success and independence

Independence

· Allow time for children to process expectations

· For children who need extra support, give them time to look around and get cues from the other children about what they need to do before prompting them

· DON’T OVER-PROMPT children who need extra help!!!!!!!!!!  They can come to depend on this

· Prompt children to THINK, not to DO!

· Encourage students to think for themselves (e.g., “What is everyone doing right now?” instead of “Take out your book”)

· Ignore prompt seeking behaviors

· Praise for “Doing it all by yourself”

· Break down tasks to ensure success

· Provide choices and models on how to get started for children with motor planning challenges
· Focus on independence rather than perfect task completion

· Be organized-When things are clear anxiety is reduced and attention/independence is increased

· Facilitate student “being organized”

· Use visual supports, timers, and check lists rather than verbal prompting

· Have students check their own work

· Praise, praise, praise

Self Esteem
· Create an environment where children feel safe

· Tune into the thoughts and feelings of the individual children

· “Teach to the individual” versus “Teaching the lesson”

· Set the tone where children feel respected and they will give you more

· All children are smart and can read teachers who don’t believe in them

· Show each child you believe they can succeed

· Point out the strengths of each child
· Modify expectations to allow for differences/weakness

· Mind your tone of voice
· Be careful what you say in front of the other children

· Don’t compare children

· Give jobs and errands to children who need to feel important and special

· Remind students of past successes
· Encourage asking for help when needed/Make mistakes okay
· Teach positive self talk
Abstract Thinking

· Encourage reflective thinking by regularly asking your students to give reasons behind concepts

· Encourage predicting by asking your students to stop and think what might happen next in specific situations

· Facilitate abstract thinking by encouraging students to look beyond the obvious and determine underlying meanings/reasons
· Facilitate independent problem solving by encouraging students to “work it out on their own”.  Don’t foster ‘Learned helplessness’

· Facilitate sequencing and motor planning by encouraging the students to initiate their own ideas, make choices, sequence and execute ideas,problem solve, get started on their own, etc.

Dr. Stanley Greenspan’s 

Developmental Levels

1.  Shared Attention/Regulation and interest in the world

The child’s ability to regulate his or her attention and behaviour while being interested in the full range of sensations (sights, sounds, smells, their own movement patterns, etc.).  The child’s ability to enter into a state of shared attention with another person.  This is a child’s ability to process their environment, filter out distractions, and pay attention in the classroom.

2.  Engagement/Forming relationships

The child’s ability to engage in relationships, including the depth and range of his pleasure and warmth, the related feelings, such as assertiveness or sadness, that can be incorporated into the quality of engagement and the stability of the child’s engagement (does he withdraw of become aimless when under stress).

3.  Two-way, purposeful interactions with gestures/Intentional two-way communication

The child’s ability to enter into two-way purposeful communication.  At it’s most basic level, this involves helping a child open and close circles of communication.  This is a child’s ability to be intentional in interactions and activities (e.g., a child is able to initiate original ideas, get started on activities independently, initiate interactions).  At this level the child is intentional, purposeful and persistent.

4.  Two-way, purposeful problem-solving interactions/Development of complex sense of self

The ability to string together many circles of communication/Problem solving into a larger pattern (ten or twenty).  This is necessary for negotiating many of the most important emotional needs in life (being close to others, exploring and being assertive, limiting aggression, negotiation safety, etc.)  This is the stage where the child begins develop a sense of self/Self esteem/Independence (“I did it!” or “Look what I did!”)

5.  Elaborating Ideas/Representational capacity and elaboration of symbolic thinking

The child’s ability to create mental representations.  The ability to do pretend play or use words, phrases or sentences to convey some emotional intention (“What is that?,” ”Look at this fish!,” or “I’m angry!” etc.).  This is the ability to share ideas with others and represent ideas and real life through play or activities.

6.   Building bridges between ideas/Emotional thinking

The child’s ability to make connections between different internal representations or emotional ideas (“I’m mad because you’re mean.”).  This capacity is a foundation for higher level thinking, problem-solving and such capacities as separating fantasy from reality, modulating impulses and mood, and learning to concentrate and plan.

